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The paper discusses hov tho Rugg social studiss
ga+toriale influencad subsequeat social stuiies cerricula and parizllel
+hs ®wWaoy® Social Studies Curricula of the 19€0s. Harold 0. Ragg,
¢+rainzd as 2n ecgineer and, later, as 2n edacational: psychologist,
develsped, promotad, and refined his sacial studies materials ovar 2
17 year period from 1921-1938. E= was i1ssisted by a teas of toachers
anl gradpace students at Teachers Coll2ge, Columbia, in ¥ew York. His
patorials were nmnigue in being: (1) the first nationally 3davelosp=d |
social s*ulies materials; (2) th2 first social stuliszss saterials
dev=1>p=d specifically for ilunmior high school students; and (3) tke
first curriculum materials to compile 3ata fros a2 3iverse team of
exper«s. The saterials reacked their z2aith of popalarity ir the late
1927s and early 1930s an? were fregumently revised Withir those y2ars
so +hav *heir topical guality wvould be maintained. Fugg's materials
rafla~csd his ccrcerr for trairing stulsants to Qeal intelligantly
with *h- problezms of a changing society. 2lthough th2y have beer’
criticized for beirg tased or insafficient research, their conceptual
stru=ture ic corsidered to be excellent. (Author/mni)
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The . Development c¢f the Repg Social Studies Materials [, -circalestomar «it suteos
ED_Ca* On PO T:0M DR POLILY -

Todav, the social studies curriculum is not a very controversial sub-
ject, in and of itself. Some of the conté;ts of such curricula may arouse
controversy, but the mere existence of social studies is a mundane, forgcne
conclusion. Sixry -yvears ago this was not the case. In fact, there were
very few people using the‘term social studies then, and even fewer had
any notion of what it was. "Others used the term social studies before
Rugg; but they didn’t really understand it. Rugg was the first to really
grasp the meaning of the social s'tx.ldd.c-:s_."'l There were, of course, no
social studies texts -- there were no social studigs courses!

Out of this emptiness, Harold O. Rugg crcaﬁed, wrote, mass pPro-
duced, marketed and revised the first curriculum series on a pnationwide
basis in the social studies. This grandiose scheme was viewed with
surprise, even incredulity, by many e«ducators because of Rugg's innovative
ideas on curriculum naking“particularly. social studies curricula. Today
this is vommonplace, but Harold Rugg was the first éreat curriculum
developer. His models of curriculum development were built upon 9} others
and distinct paralliels can be made between Rugg's social studies curriculum
and the "New'" Social SLudivsturricula of the 1%%60's. Rugg's work then
should v viewed in this conrext and his contributions to sovial studies
curriculum development can‘%ot be cveremphasized.

Kugg, the curriculum maker, emerged from a divers. background of
engineering, psvchology and new frontier thinking (the latter tern
being popularized by Rugg). Rugg aftected and influenced, in varying

deprees, an entire generation of school children.



O

ERIC

Aruitoxt provided by Eic:

- : - .- .’._ - z

3 .
. s " .

Through his curriculum {and in many other ways) Rpgg advocated and

periected the total integration of the, social sciences into social studies

»

-

and, as mentioned, was the first to emphasize the distinction properly.

“Rugg has abolished the artificial divisions existing between history,

gedgrapﬁ}, civics, economics and sociology, and grouped the material under

one matural headimg-—social studigs--designed to -help the student to uﬁger-

-

stand and deal intelligently with the problems of contemporary life.™ By *

abolishing these divisions, Rugg was a?le ro portray the strands-of the

.

curriculum ifn various conceptual schemes, e.g., property, power, immi-

2 -

gration. These ate viewed historically at times, but the other social
B - . >

sciences are fully integrated into any historical discussion. At other

times the discussion or topic might be more economically oriented but

.

always with sociological, anthropological, psvcholggical, -political, geo-
graphical and historic ramifications included as an i?tégrated part cf’thé
topic in question. Thus, Rugg truly advocated.social‘studies in tﬂ;ory and
practice which was {(and is} in sharp distg;ction.to thie nominal social

-

studies one saw (and sees) practiced in American junior and senior high
schools.

As mentioned, Rugg came from a very unusual baékground for a curriculum
developer. His major in colle'ge was ciQilhengineerihg and-he received a
C. E: degree'as»well as a bachelor's degree. ﬁe then taught Civil
Engineering at Millikin University for two years before returning to grad-
uate stﬁdy in education vnder William C. Bagley at the Unive}sity of Illinois.
Rugg studied tducatioﬁal psychology, statistics and foundations of education.
his first impdrtant work was on the transfer of knowledgeﬁand he attempted

to synthesize all that had been done in the area to that time (1914) as

well as run his own study.

3
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Upon g}adhatiﬁh Rugg went to_teach at the University of Chicago where

-- he began extensive‘?grriculuﬁ sérk in the field of 'mathematics :jqcation.
.- ] o )
- At éhicago'Rugg and John-Roscoe Clark‘developqd and "marketed" locally, at

no pfofit, algebra materials for the secondaév school- Harold Rugg's
s - *
o . — teaching and »'xtlng consumed much of his time in the years 19I5 to 1915. -

One project grew “out of the Unlted States’ entrv into horld War One-

“ PO - d

Thorndiké ‘and ockhers organized a group of .educators, psychologists, statis-

sicians and business leaders into the army’s Cemmittee on Clarification of

- -

- -

Personnel, of which Rugg was asked to be a member. In d year's tiie, they ~
. - ’ ) ‘ - . v . -

2. compiled reams of quantitativesdata analyzing human and material needs.

It was in this group that Rugg found & new type of person, the aesthetic
intellectual, and Rugg uas‘o§erihe1¢ed by tﬁe'dcpth and breadth of kmowledge

sthat he was ;otally ignorant of. Rugg began to dabble in these "new'! areas
of interest but then recturned to teaching at the University of Chieago for
- L3 -

- -

the acadenmic year 1918*1919. ) ' - fﬂl“

o

In the fail of 1919 Rugg moved to New York &8s associate professor

. e >

. of educatlon at Teachers College and educational psychologlst Df the
- Lincoln School. There he compxled data on the capab111t1es and perfor- .

~ mances’ of the exceptional ancoln\School sxudent body. During this time

Rugg Eo*mulatcd a plan to pursuc his own intellectual growth and to pro-

vide America's vouth with, what ne pergexxed as, vitpl knonledgc for

i %

cititenship. . v ,
- .

Rugg needed more time,for development, however, and he was given S1x

months off to readsand cogitate. That granted, .he spent taat six months

L}
reading the works of scholars and social critics such as Charles Beard,

. . : Ll
Thorstein Vehien, John Maypdrd Keynes, Bertrand Russell, Beomard Shaw,

»~

R._Hl. Tawncy, James Harvey Robinson, et al. Robinson's New History

R | .




particularIy excited him, and he attempted to apply its premises 1O nis
anticipated Social Stadies series of pamphlets.

During the year 1920, Rugg along with his brother Earle, J. Montgomery
Gambrill, Daniel Knowlton and Roy Hatch founded the Nationzl Council for

‘the Social Studies. Harold soon lost vital interest in the group but

maintained contact with it throughout the years. Earle feit '"frozen out"

e .
by the eastern establishment and was somewhat bitter over that state of

. ;ffairs. Earle, a history teacher in Oak Park, Illinois, had been Harold's
most constant contact with the field of social studies apd it was partly
at Earle's urging that Harold had considered pQ;suing social studies. .
Later (1921) Eq{}e followed Harold to Teache;s ;ollege to.pu}sue-ﬁis .

doctorate and work on Harold's '"team,” developing the social science

.—‘/

_Ppamphlets. _ e . T )

Harold's reading. of these "Frontier Thinkérs" both annoyed and exhil-.

+

. erated him. At daily luncheéns Rugg_bombarded Clark (now also at Teacher
College)»and'ﬁughes Mearns, prpfsssor of.education, Téachérs College, with

. the peed forha}l to know what he, Harold, was discovering. . Rugg felt that
he had been deprived of such inowledge and it was his duty to'infofm the
.children of the United States of this knowledge. As he recalls saving,

“"Something must be done about this! Our youngsters must know thesc ideas!
* .

The high school should build an uﬁderstu“ding of the rise and gpread of
. . . \- J
industrialism around the world!"

while in Chicago in 1920, Rugg had disgussed with his brother some of
these ideas and of shaping them into a social studies curriculum. Now he
- had even more material to work with and in_his mind began devising the frame-

work to “‘'showcase' these ideas. As developed, the cozncern would be with

the junior high school. Then the curriculum would be cxpanded up to the

o




senior high ard down to the elementary grades to form a totally articulate@

o

social studies curriculum. At no time was there the intent to design an

isolated curriculum for each division of the school.

Rugg originally aimed- his books at the fifth and si&th grade level.
Ruggaﬁsembleda.teamfiém Lincoln.School consisting of the high school

history teacher, a geography teacher, an,elementary history teacher and,

elementary 'room" teather. Immediately difficulties arose. Rugg recalled,

.
/

My plan wasn't -too clear, even to me, and to the
teachers it was utterly nebulous. We were certainly
‘not equipped to do the difficult task of assembling
new reading and study and work materials in a vast
field where there was almost nothing. It-meant
mimeographing and_graphing, making bibliographies,

i pldnning fxtuuﬁons for the children to, various
parts of ‘the city, gying in the work of the "arts”
teachers, the '"science' and "industrial arts”
téachers and others to see our new program, holding
‘round-table discussions, providing for sufficient

- practice on the '"'skills" and what not. 1 had never ~

- taught in the elementary scbool—-and yet I had to
. . teach, to illustrate to the other teachers what I

" was talking about, improvising a good deal of it

as I went along. The elementary teachers had

never worked at rescarch problems; neither had-

they acquired a clear conception of the "new

‘history'” or of my theories of integration of the

“social studies." And the high school hls}oyy

man was downright opposed to the whole idea.

After'a year of trial and error the team agreed to disband except for Emma
Schweppe, who remained with Rugg for several years aiding in writing and
teaching the new mqterial.

Although this effort resulted in the disbandiﬁg of the original team
in the summer of 1921, a new revitalized team was formed s;;n after tha;
with Earle Ruggaaé a new key member. With ﬁa%lc's—arriyal in 1921, the plan

of action was recast. Harold, Earle and Ms. Schweppe discussed the materials .

that had been produced. Examining them and the educational field made them

TN . , 6
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decide to now refocus the m3l€rig)s on the junjor high School‘for a number

of reasons. The most obvious of these W3S the difficulty of the concepts

involvea and the confused stale of the junlor high school, and "social

studies’ in particular.

The junior high school, Origin311Y C°“Cerned.in the eszi/IQOO’s in.
America, had grown in a craZY‘QUiit pattern Oftdisorganization,'poor
admimistration, poor Qatcrials angd a gt?ff wholly unprepared for the
singular psychological qualéties of adolescents,

The curriculum‘oé the junior pigh §gh601 was more often than not,

merely the high -school Eurriculum wghoved" down to the junior high level.
¢ " . .

This might seem absurd, but there yas SOME Mmethod in this madness. The
lack of textbooks at the junior high level necessitated such a move. The

high school texts were simply useq at 2 deaccelerated rate or at a shallower

levél.8

Thus the acute shortage °f texts and the relative youth of the junior
high as an inspituiion made 3N experimental serjes on social Studies.seem
quite timely. In addition the Copgpitt€€ ©N Social Studies of the National-
Education Association broke With tpe American pjstorical Associatioﬁ
traditions and }ecomménded gé°graph§ (with some EFuropean history) in grade
seven, American history in gr3de ejght and polijtical, economic and
vocational ckeics in grade nine. gy 1919 these reccommendations had become
the most popular offering fof the junioT high school, yet no national
series and few local materials ppyly met these recommendations.

Rugg realized, thch, that if pe Cf“1d Provide a well-written, all-
eﬁcompassing series of social stygjes ®3t€rials, it had an excellent chance

of being adopted almost immedlate]y by schools jcross the country.

7
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Rugg examined the coniéhborary cﬁfriculum in history, geography and
civics with these questions in mind: . . .

(i) Does the present CU%IifﬂkgE:freat adequatélY the breSSi“g
industrial, social And politicél problems of ‘the day?

(2) Are,problems of government adequatély ;re;ted by
hisfories and civics books which pay chief .attefftion io
éofﬁtical affairs?

63) Do the new school histories pay morc_attcntioﬁ to

}

industrial and social matters than.the older ones did?

T T

(4) Do social sciences textbooks furnish backgrounds rich
enough for constructive interpretation?

(5) Are social science materials so organized as to give
thorough practice‘in deliberation?

(6) Does the present division of social science materials

into scparate subjects aid or hamper the teacher and
/

the pupil?

(7) What dominates our social science instruction:

. . . - .. . st 9
reading about life or participation in life activities?

Rugg answered an emphatic '"no" to questrons one, IO, four and five,
and an equally emphatic "yes" to question three. The answers to questions
six and seven werc cqually obvious before Rugg "answered' them. lHec then
set out to cxpedite these important matters.

With Earle's hélp, they put together nearly a thousand ﬁages dealing

with contemporary problems, all written for junior high school children.
These materials were used at the Lincoln School during the school year of

1921-22. By the middle of that year it became obvioys that %mplemcnting

their plan in public schools would be impossible as long as they continued
Y

8 ' | 3



to use mimeographed materials. Rugg summed up the. shortcomings by saying
that, ""They were hard to-read and generally uninteresting.. With them clear
p1ctures, photographs and other illustrations were out-of the question.

Public school experimental work required large ed1t1ons also 1mp0551b1e

hlth mimeographing."

- Rugg then proposcd the printing of exper1menta1 eqé;tlons for selectgd B
publid-schools_ A budget was prepared and prcsented to Otis Caldwell, th; -
Director of Lincoln Schéol, and funds were then solicited from two large
foundations_12 The requests for funding were denied which left Rugg

' wi;hbut §upﬁoft for his projeét_ He then suggested duplicating a technique _
that he and Clark had used in Chicago with their algebra materials. Rugg °

would use the contacts that he had made at Illinois, Chicago énd Teachcr§

'Co}lbge to finance the projéct. School personnel (Superintcndentsfand

teachers) wouid be asked if they would subscribe for enough copies to supply

one experimental.class at each school. In Chicago, Rugg and Ciﬁr% had had

sixty school people cooperating. with them Now Ruygg solicited suéport X

from f1ve times that amount--thre hundred superintendents, principals and

thphers in public and private schools.  Most were former students of Rugg's

and were terribly excited by Rugg's p?oposal, if-onc can judge by the

response that he received. ' 1(\ |

In the spring of 1922, Rugg sent out a short mimeographed announcement

of a proposed gensral social science course for the junior.high school.

Since nothing had been written or printed as of yet, Rugg asked for coop-

eration, sight unseen. lle simply described his ideas of truly combining

all the social sciences, said he would write and publish the materials and

“ that they would be ‘in the form of pamphlets, probably eight per yéar per class.

9
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The response to Rugg's "feeler' was.astonishing to Rﬁgg. The orders

poured in, many with the caveat that the pamphlets.would be taken only if

all would be shipped, pamphlet by pamphlet, on time. By June, Rugg had

actual orders for four thousand copies of each of the pamphlets.13

) Rugg and his team, which now consisted of Earle, Emma Schwéppe and.
Marie Gulbrﬁnsen {(a former student apd assistant at Chicago) now had
established a—Seml autocratlc regime because of the constrzint of tlme-
‘Rugg Certalnly rea11~ed that someone else might dxséover'h13 "gold mine," -
sO time was certaxnly of the essence. Harold wrote; Earle d1d research,

doﬁumented material and prepared suggestions for teachers. Marie Gulbransen
\, -

revised. and read proof. As Earle recalled, .

We Wﬁote 2,200 pages and printed it in Yonkers, New York\\\\
during the year 1922-1923. Harold and I wrote rough
draftls, then a trained editorial worker, Marie Gulhransen,
rewrgte it for printing. She averaged fxfteen pages per
day {including Saturady and” Sundayj—to the printer and
sometimes we were barely a day ahead of her. 1 wrote
exercises; tests and the like in the pring shop. We
lived there at the time. . We also handled the shipping,

- but the volume was so great fhat Harold finally hlred
a man to ship the pamphlets.

Harold also recallcd this chaotic scramble in much calmer, retrospec-
tive toncs, "The first pamphlets were sent by the end of the summer (on

time) to the cooperating schools. Thereafter every two months they

15

received another.” Because of school requests for fewer items, the

+ ' number of pamphlets was changed from eight per~class to four per class
\\ [ .
. ‘. per year. In the-spring of 1923, with 'the seige" (as Harold called it)

v

over, Earle and Harold sat back, rela*ed and planned fd?.phc next year,
now witlh the help of feedback from the coopcrnting schools. -
Rugg's curriculum had ostensibly been built around the thoughts and

. writings of ''the frontier thinkers" on what he referred to as the five

ont i 1 )
fr nt1ets, | 10 |

’




the educational frontier - studying and building the
story of man and his changing- society.

the social frontier - the study of man and his culture.

the personal frontier - the stuay of the organic life
of the living creature.- : ’

e the psychological frdntier - the psycholbgy of man and”
his changing society and the study of his methods of
inquiry and work, especially the creative art.

the esthetic frontiey - the study of man's statement
of his view of life. : '

He sought to expforélihe first, but found it impbssible without knowing
tools from:the other .four, although he acknowledged tﬁat he was not adept

with them when writing the pamphlets and Tater the-series; Man and His

Changing Society. In order to truly borrow meanihgfully, with design; from

these other froﬁtieré,’Rugg realized that he needed an increase in two
things, time and manpo;er.' Hérold and Eﬁrie saw the project as beiné
improved and shaped over a three year experiméntal period. This longer
amgunt of time would, }t was hoped, improve on what E‘gg noted as short-
comingt. | |

Each pamphlet had to be longer, and a vast amount

of research had to be done on a score of phases of

the local culture which we had not touched before.

The materials had to be much better organized and

written better, or perhaps I should merely say in - -
good form. Tha} they were not in the first edition :
is a certainty. :

The Rugg Team. In order to do the additional research that Rugg

deemed essential, he neceded a greatly expanded staff. From the.sale of
the Social Science Pamphlets, Rugg-had set aside a’research fund. He
borrowed.from this fuhd in order to pay phése new workers. Most of them
used their work with Rﬁgélas the basig for doctoral dissertations, but none
of ‘them chose Rugg as their major adviser, although he received profﬁse

i1
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B - acknowledgement i7 th&i‘r"‘d155ertations, Rugg s difficule to work for

" -and, although a €O"SClepidt? t€ache, doeS Not gseem tO have gained fame as

v

an extremely inte¥®Steq advi®8T+ Mopey WdS Very scaf¢€ in Teachers College:

at that time and RUSE mg;aged T° Pire 3n ifcregjply well-versed but

impecmious Staff' T!]esc tesearch‘ associétes and t!/]eiryears with Rug’g
were: .
, tarle RUBS x” 1921\23 Chegter 0 Mathews 1925-27
: E1izabeth Gay g sy ~ 13«33\;6 Holep M. Lynd'. 1926-27
i ' John N. Washiy, ge ~ 19;3\76 James E- Méndennall  1926-30
tiyman Meltzey - 1924 54 Loyjse krueger* ' 1926-
-John Hock?tt i 1924\27 .. Lawrence F. Shaffer ~-.1926-29 18
\ " Neal Billlngg -’ 1-51;52;"'.\27 Bertha M- Rugg*; . 1926-28
. - 1928 . .

(U . . ‘ |

*These did not write di55:;:ati° s. .Me“denahll ”r°tefhis. on
spelling erroTs. pd MTOte hops with hep pusband--the

famous study °Of 'vh,;dg%ét°wn-"

The staff's 35%1&nyents ¥O7° divided UP-  Rugg Contende;l: that the
research tasks were "‘"’algamf‘“ed Intg he secong ¢dition Of the pamphlets. -
This is unlikely since sont of the dissertationg ypon which results were-
based, were not DEEUT wup¢il the SC€copg editlon Was(beir?g 1Ssued. W};lat is

more probable is th€ asg,tio? of Jopn Hocketr

The second eq; jons Wiilten 1argely by mMrs. Woods
(E1izabeth-Gqyyouay WO0ds) * us Prepgyeq more or -
less sim¥ltang ;slY With iy studies pr. Rugg,
of cours®» Wey. ove’ Mrs. woods' Materjal an
rewrote ¥hen hc‘dcci“ed 1t jgvisable. [ is my
opiniOD that t inﬁ%l}encg Of the Sthdies on the -~ .
content 3nd Qrgﬂﬂizatil?n of the S€Cong ¢ditlon wag '
informal- It was RUEE 'S hope that th, jnfluence:

on the Publifged edition (by 6inn) wgoyjd be much
more direct. -

Thus, many of Rugg,S 3sseirt1ons_ oqf a. totay ly scientifij. getermination

“

of curricular cont®?t we . j'»’st not 5o, althOUgh he did concede this in

That Men May UndefSt@. He sta”ted that, ' 'Scientifi€’ (Rugg's quote)

validation of conCePs g 4 ge®T2lizg¢i0ns Were pade, 38 far as possible. 0
X . ! .

Instead what they SOUBhy go 4% ™25 majntaiB a3 crjrical attiryde towardls-the

o l.
. :2,
’ w 'J’
. P

i . : , - -
.
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reliability of their sources, using only factually documented materials.
They tried to portray with fidelity, “current and earlier modes of livang
by utilizing the statistics of social life and the judgment ot frontier

tainhers. Whenever nusbers of similar sdentivtics could be found . these

-1

ay

were tabluated and classified 1n freduency distributions and rank orpders.
What resulted was Rugg rushing to print an edition claimed to be well
prepared, but actusily somewhat "slapdash in its preparation. Kugg's
Clatms and Jesire. simply did not get transferred anto the product because
ot his cencern for capid publication.

From this mass Jata collection, Ythe Jdiscertations cmerjiiy. Luf;(

Curriculom Stdics an the Soctal Hoaivthdes and (irlzﬁnshar wdd oan investi-

‘7

gation into citaiienshap values®™ Hyman Melt:er Jdid @ ~tudy valled, “Uhild-
. . 3 o
ren's Sooial (aﬂ\gup!%,“ which wds a study of their nature and development,

in the minds of Children of o . vofcepts whose understanding mike S0
’ s

- - - "s"'
imortant situation- of contemporary life more intelligible to us. The

s, of course, was the Rugyg team, Meltzer tested students who had used the

pamphlets amd compared the results tao rests of students who had not used

-y

them in torms of thoese "Cue concepts of contemporary Pefe, ™" This was

Kugp's term, buat was adopted by the tvam as an whknowlodped neeld.
tindoubtedly , Bugg wa> 2 spellbisder to these younger workers who were

happy to tuil with such 2 promipnent educator.  lohn Hockett wrote, Ve was

ten vears clder than 1 and more cxpefienced, and | greatly adpired his almoest

unmlimited energy, his enthusiz.m amd his manmy abtiaties. Rarking with kim

wat 3 pleasure, but ar Times, at would be difficuilt because 1 his several
e
ecatiasiaces and Jdistractioms.”

-

¢, sathows amd Laurcace F. shaffer’  follemed Meltzer’s teoohnigue

Papt the 1att€r “Deused on palitical carteoms, while the forse?r examined
A3
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other ”uon—;onceptual" -.at;nals:‘ 1) episodes, 2) descriptions, 3) news-

_ Ppaper articles, 4) bar graphs, 5) line graphs, ¢) circular graphs, 7) time
lines, 8) pictograms, 9) @aps. ‘

These studies were important to Rugg since he could see how an average

school child handled the Rugg materials. He had been dealing with the
Lincoln School pupils and from Rugg's own testing, hc knew that these
pupils were far more intelligent than the average public school Pupil.:"y
The studics of Mathcews and Shafer would be useful in Rugg's next revision
of his materials,

John liochett's Jdissertation, A beterminatien of the Maror Sonoial

ia"

i roblimes of Ameracan Life,”  was a vital key in Rugg's structurc of deter-

mining materials. lhe Rugg team used selected <ritical bhocks of sovial
A ‘ 30

analysts and ncws columns to deterwire these mafor social problemsy,

A list of "frontier thinkers” and their books was built up by sending
a letter to 150 sclected persons, requesting a short list of books with

o
“the most penetrating iasight and critical analyses of contemporary life
3 . e . :

and problems,” in particular fields, e.g., economivs, law, sociology,
the pws:i. internat ional affairs, ismigration, geography, anthropology, amd

the field of artistic eapression.  Rugg osplained in the latter that his

team would study the books ¢ited for “the purpose of analyling contemporan

.

5&
Irfe.

The bhooks were categarized and ranked by the team after receiving t tue
variour lists. fochett then read the selected boods and compricd a list of
the isswes and problems contaimed therein.

Lor the curreat evemts, the Rugg team used Literary Digest and the

editorials of Dutlook, The Independent, “ew Republic and Mation. These

magasines were quite liberal in political amd social stamce. By omly using
them, Rugg's team produced 2 highly shewed aterpretation ol American society.

o 24
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Rugg and Hockett also did rescarch on map location and attempted to

incorporate those findings into the series.

Another integral part of the team's research resulted in 858 social

studies generalizations that were broken up into sixty-nine groups.

Neal Billiogs, who did this study, incorporated the previous rescarch of

35

team members into this study.

Bespite thye tfact that the results were not immediatelr interjected

into the development of the second edition of the pamph.ets, the team had

. ogreat effect vn that edition.  They wrote parts, worked in colluting,

printing, shipping and anything el-e that was necessary.

Although the team was now much larger and more organized, the pace

. 34
was still trenetic

and somctimes the rescarchers wrote all day, printed

and pachod at might apd then literally passed out in theur heds. Rather

than be satisfied with any of the old writing, they rewrote cverything,

So Hareld recalled,

ke scrapped the mearly nineteen hundred old pamphlet
plates which | owned out at the Gazette Press in
Yonkers and replaced thenm with som~ thirty-three
hundred plates of the new description of society.

In 1929 and 1930, all of these were also scrapped

15 (ann and Compar © published the first six big
volumes of Man and His Changing Society. (Counting
the mimeographed "first edition” and the recon-
struction of the first commercial edition after

193,
PARES
ot

[ estimate that not lcss than ten thousand
have been discarded to tabe advantage of new-
wpderstanding data and historical develop-

ments .

The secomd

edition was written anmd repularly (on schedule) four times

a vear for three veurs, a acw ard enlarged pamphict was “sent to the

cooperating schools, in all about one-hundred thousand copies a year--the

1-{;&

seventh grade omes in 1973-1924, the eight grade ones in 19.5-1006."

Most of Rugg's emergy was bring Jirected toward his social studics

14

materials, however, he did edit Fart 1T of the Twenty Secomd NSSE Yearboob

19
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The Social Studics in the Plementary and Secondary School. [Lven here

though, some of his motives were to enhance the pamphlets. He noted that

“the nationwide reading and discussion of these yearbools stimulated inter-
est in the social sciences and brought many schoal men to cooperate finan-
cially and otherwise in the pamphlet cntwrprisc."57 One chapter in the

s A L : .
ycarbook was on the pamphlets and this certainly aided in their praomotion.

The Rugp Hardcover Series. Finmally, June of 192¢ arrived and the

pamphlet work was finished. Rugg saw an opportunity to reap greater
froancial rewards and tabe much of the responsibility oft his own ﬁhouldcr%
by pubilishing his materials through a commercial publisher. Many had
contacted him concerning that possihility and some had asked for the
opportunity to Jdiscuss contracts, Rugg, however, wont to o fellow bDartmouth
Jlunnus who "had long been my friend and a kind of elder brother adviser to
mc,”Kg Heney M. Hilton. UHiltor™was a Ginn and Company partnur4“ and he,
along with Charles H. Thurber, another partner, approved a coaprcheasive
pabilishing plan.  This plan was to include social studies from grades
three to grades twelve, although a specific date was not set for the
elimentary school v sentor high school series to b completed.  The other
partners approved the plan and, in the tall of l4l6, an agreement was
drawn. Rugg was satistied with this arrangement since it assured publi-
cation of his entire proposed social stwlics series and took the pubhlishing
o

responsibilitics out of his hands. Linn was pleased since it was able to
step into a scries that was already imecnsely popular in sclected schools
across the country. The cxpectation of huge profits on the part of both
parties was great, to say the least, and certainlly not unfounded.

During the ncat three years, Rugg rewrote the Social S5cience Pamphicts

with the aid once more of his team. Hochett said that Rugn did almost all

-~ A6 ’
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-

of the rewriting (and took all of the credit). The changes appear to be

more in organization than in substuntive content.
4

At about this timec Rugg'. infutuarion with the creative arts began to

“impose” on his social studies interests. So Jehn lockett recalled,
while the social studies project was underway, he
discovercd the world of creative arts and read and
cxperienced extensively in this field . . . Some
of us working with him fearcd that enthusiasm for
these latter arcas might result in abandonment
of the social ss?dics project but fortunately, this
Jdid not happen.

tnly later, after the collupse of the social studics progrum, would

the creative J4rts hecome preeminent in the world of Iarold Rugg. Not that
-5 L]

the arts were tgnored by Rugg before that, As carly as 1923 Rupg's comments

on why people liked a particular song in New Yorkh were quoted in the New

3
-

York Times,
bl ™™o -

Rugg was not spending all of his time on the social studies revisions,
but he was putting in quite an etfort. As ment toncd, the books were ali
being rewritten. In addition, he wrote a scparate teacher's guide to be
used with cach volume (there ucrevnuu to he six, two in cach gruade), and a
pupil's workhbooks for each volume. Both supplements were written with the
assipstance of James | Mcndcnh.xll43 as the most important (to Rugg) part of
the materials. The larger volumes he referred to as reading books, not the
texthook .

The first revised edition of the pampﬁlcx&, now in hard cnivr form, was

published and distributed to the schools in August of 1929, This was An

-

Introduction to Amcrican Civilization and was intended for the seventh grade.

Every six months the next book in the series came of f the presses. The last

one, Changing Governeents and Changing Culturcs, was pub‘i&hed on January 1,
1938 as the sccond volume for the ninth grade. This entirc scries was also

reviged, partly to allay some of the criticism that arose charging the books

Y
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with un Amevican views. However, this charge wias not the major reason for
* . .

the revision. As has been shown, the crux of Rugg's material was their con-
temporary nature. Revision was, thus, constantly necessary to maintain the
topical quality of much of the material ahd this Rugg had done from the
start of the enterprise. tHad the sales of the volumes not plummeted, he
would most likely have continued to revisc them.

The revised editions of the textbooks appeared from 1936-1940 with
some title changes, in addition to their being brought up to date. In be-
thoen thc1¥LvisionS. Rugg, in collaboration with Loulse Krucger44 of the
walt Whitman School in New Yorh, finally published the clementary schooi
‘social studics series. wh ch consisted of eight volumes with workhooks.

Rugg and Krucger's approach to the scrics was described by their publishers

»
-

as 'correct and interesting storytelling” " (Titles of the volumes appear

got oft the ground.” The junior high

o

on page o). This series never
textbook furor overshadowed the elementary school series amd the name Rugg

on the title spelled doom to many school districts. Also, many. school

\ j

people disliked Rugg's ''reverse concentricity'" in format. The preferred,
expanding communitics appruach of Paul Hanna began with.the family and
then built outward to the larger world., Rugp rejected this and reversed
it, beginnming ;ith the universe, the solar syltvq and the carly carth,
Read today, these books reain interesting.
Rugg also projected and shetched out his ~enior high texts but the

same “merchants of conflict,” caused this series to never reach the pfinter.

" The addition of Ginn and Company to the Rugg “tear” had another asset

for Rugg and his serics. Now other housc authors could write of the great-

ness of the Rugy scries anyl promote it. The primc cxcaple of this was

i8 -
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Burdette R. Buckingham's, The Rugg Course in the Classroom.46 ‘tThis book

certainly aided (although to what extent cannot be precisely measured) the
sales of the Rugg matcrials. Buckingham sketched the philosophy of the
course, the psycho[ﬁgy of the course, its proposed outcomes and discussed

experiments using it. All in all, the book should have served to forward

the use of the Rugg matcrials.

Rugg, himsclf, was not aversc to pdshing his materials, as was men-
tioned previously, when discussing his writings. R;gg also wrofe numerous
articles in various journals promoting the utilization ‘of his techniques

ar | products. He also published a monogruph which was intended to explain
- . 47 '
and encourage the use of the Rugg materials. The success of all these

promotions can be partly seen in the yevenues that Rugg rcceived from the

i
*

t
H

setics.  (p. <1 ). .

The Rugy sucigl studies materials were thus unique in their formation,

S
their promotion, the organizational process as well as their content. Rugg

had managed to mect a series of contiguous dedlines as the pamphlets were
written and rcceived by schools. In his haste to publish and scll his
material's, however, Rugg had acrificed his theoretical framework fér
prestige and {inancial rewards. Certainly a strong inducement, but this
resulted in a considorahlc'diminution of thi usc of rescarch data. At times
the material showed the strain of these deadlines, but overall the series
was a model for other curriculuﬁ»déveloptrs to follow.” And indecd they'

did just that. Yhe content of the Rugg scries broke new ground and that
[3

is reflected in many clementary and junior high school social stwdies
materials, even todav.

Rugg's cxpertisc in any one social scicnce was not decp and when
L 4

eaport: in various fields examined or reviewed his books, they werc found

i9



lacking in the reviewer's own discipline. Not that Rugg's organization or
choice of issues was poor. Many of Rugg's social science concepts are

visible today in aspects of the "new" social studies. The chief wcakness

of Rugg was that he failed to use a proper pancl of experts to crcate a
new and better curriculum with Rugg as the leader of a team of social

science cxperts. Had he donc so, the materials created might have been
-

-

Aincomparable. Instead, Rugg became enamored with-his new power and know-
ledge. Nevertheless, the conceptual structure of his matcrialsgwas

excelleat. but the actual process and product fell far short of cven Rufé's

hd .

inticipations.
Rugg's materials reached u zenith in the late 1920's and carly 1930's.
; -

But for the controversy of the leO's; Rugg's scries might have been further

.
-

revised and continucd to grow in usage and respect.

1

\
~
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Interview with Edgar Bruce wesley, Stanford, California, April 23, 1974.
Interview with William Murpy pueblo, Colorado, Junc 18, 1974.

Ruth K. Byrns, vprofessor Harold Rugg: }iow an Educatot Becomes an
Issue," Eﬂﬂﬂﬂﬂﬁfﬁlﬁh' Xxxv, No- 2 (October 31, 1941), p. 4S.
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1925, p. 135.
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John Rugg.

Rugg, op. cit., p. 205.
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Bloomington, 1111n0is, pyplic School Fublishing Company, 1923,
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Rugg, op. cit., p. 200.
Ibid, pp. 206-207.
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joined the team in 1929
Rugg, op. cit., p. 208
Tape of Earic Rugg.

Rugg, op. cit., p. 209

Cited numcrous places in RUgg'S writings from 1920-1050. ’

-

Rugg, op. cit., p. 217

18. List taken from That Men Mgy gnderstand, p. c18.

Personal letter, John Hockegy to the author, October 11, 1974.

220.

Rugg, op. ¢it., p.

Ibid, p. 220,

Earle Rugg, Curriculud Studjes 1D the Social Services and Citizenship,
Greeley, Colorado, Lolorgdo state Teachers College, 1928.

Teachers College, ContTibutjons 10 tducation, #192, 1925.

‘1bid, p. 1.

Ihid, p. 66. .

Personal letter, John Hockegy to the author, October 11, 1974,
C. 0. Mathews, "Grade Placegent of Currycufum Materials in the Social

Studies," Teachers College Contributions to Education, *241, 1921.
L. F. Shaffer, "Childrents InterPretations of Cartoons,” Tvachers
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39.
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Rugg's annual report for Lincoln ‘School for 1920, rcported in the
Tcachers College Record (1920) p. 506 revealed this information.

Tecacher College Contributions to Educatjon, #281, 1927.
ibid, p. 3. .
Letter, Rugg to Nicholas Murray Butler, November 24, 1924.

Ibid. This letter may be secn in the Columbia University Special’
Collections located in Butler Library. It is similar in form to
the other lctters sent. Rugg also sent out thank you notes after
receiving the list.

Neal Billings, Generalizations Basic to the Social Studies Curriculum
Baltimore Warwick and York, Inc., 1929. - -

This pace was noted by llockett and Earle Rugg who cited James Mendenhall
as a particularly encrgetic worker. James, and later his brothers,
came to Tcachers College and worbked with their uncle, Harold Rugg,
who had married their aunt, Bertha Melville.

’

. Rugg, op. ¢it., pp. 220-221.
Ibid, p. 221. '
ibid, p. 217.

Chapter XI, "A Proposed Social Science COufse for the Junior High'
School." Earle and Emma Schweppe co-authored this chapter with ’,
Harold. ' .

H. Rugg, op. cit., p. 223.

-

Ginn cschewed formal positions in favor of partners, much like a law
firm. For details of the Ginn structurc, sec Seventy Five Yecars of
Textbook Publishing: A History of Ginn and Company by Thomas Lawler,
a Ginn partner, published by Ginn in 1938.

Personal letter, John Hockett to the author, October 11, 1974.

"Professor Rugg Commeiits on Why Pcople Like 'Yes, We Have No Bananas!"
New York Times, August 12! 1923, Section I1I, p. 8, column 1.

B !
Mendenhall later edited with Paul iunna, Build£ng America, a monthly
social studies supplement on major social issues.

At lcast onc person who knew Louisc Krueger found it impossible to
believe that she could have written anything in the books.®
Fred Redefer c¢laimed that her brother, Marvin, was the actual
co-author. Rugg later madc Louise Krueger his second wife.

Lawler, op. cit{, p. 273.
Ginn and Company, 1935.

Harold Rugg, Building A Sciencc of Society for the Schools, copyright
1934 by Harold Rugg.
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